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Theorizing Learning in Context

Purpose: to engage students in a designed experience that creates opportunities to engage with
foundational theories about knowing in activity.

Description:

This course is focused on two interconnected goals. The first is for students to consider the fundamental
ideas about learning and knowing that engage the field. Specifically, this course will consider four aspects
of knowing and learning: epistemological perspectives; cognitive development; motivation; and learning
theory. The second is to create opportunities for students to intentionally experience the interrelation
between theory and design by leveraging one theory of knowing in the structure of the course.
Specifically, this course will support students in becoming situationally embodied in the material by
engaging them in dilemma-driven activities which positions these fundamental ideas as resources and
tools that can be leveraged to understand situations and solve problems.

Big ideas:

o The role of different epistemologies in our understanding of teaching and learning

» How our conceptualization of development shape our theories of how people come to be increasingly
knowledgeable

s The location and mechanisms of motivation

e Understanding where and how learning happens

Requirements:

Class sessions will consist mainly of class discussion of basic issues and distinctions necessary to
understand the field of learning sciences and what it means to be a learning scientist. Class sessions and
reading assignments are listed below. Students will be expected to attend class sessions and to contribute
to the discussion of the issues raised in the readings and in class. If students have questions about the
readings, please raise them in class.

Student grades in this course will be determined in the following ways:

» Reading Presentation (30%) Students will select a class reading, whether article or chapter and
lead a discussion in class. The goal is to provide an overview of the core argument (5 mins.) and
then facilitate a rich discussion among class members. Students should also come prepared with
rich discussion points for your class mates. Each class member will likely facilitate two-three
discussions over the semester.

» Reflective Paper (10%) One short (1 page) reflective paper. Students will take one of the
manuscripts assigned in class and write a one-page essay overviewing the core
argument/message. In addition to overviewing the paper, students will critically reflect on the
argument. Here, students should provide one paragraph on what they see as valuable and one
paragraph on the shortcomings of the article.

» Integrative Essay (15%) One short (2-3 pages) essay. In this essay, students will integrate two-
three of the works used in class to build an argument about how people known and learn. The
idea is not simply to summarize the manuscripts, but to integrate them to advance a fundamental
argument that has your own voice at its core. However, while students must decide what
argument to make, they should also build off of these works such that they are brought together to
lend support for the argument you are making. In this way, the integrative essay is a balance of 4
reflective paper and a personal essay.



+  Socratic Hour (15%). This will be three one-hour events in which the instructor comes with a list
of questions directly related to the readings and class discussions and asks different people
questions. Students will have time to think through responses, but will not be able to re-read the
original works and will instead be required to respond in the moment to the best of their ability.
The instructor will work hard to maintain a professional air while also establishing a supportive
context for learning.

+  Midterm Exam (20%). For this, students will have an examination in which they can bring
whatever resources they would like and will type up answers on the computer. The questions will
all be based directly on the readings. The goal of this examination is to provide students with a
better understanding of current beliefs, and to trace these beliefs in terms of their historical origin.
The class will collectively determine if this will be take home or in class.

+  Class Participation (10%). A subjective estimate of student contribution to class discussions,
attendance, etc. The professor will, from time to time, also ask students to complete some tasks
outside of class and bring the results back to share.
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