Nationalism, Heritage Education, and Policy Research: Ethnography and Archaeology in Belize
Although archaeologists are becoming more actively involved in collaborative and participatory projects in Belize and the rest of the world, there still exists disconnect between the interests, agendas, and projects of archaeologists and the general public. Archaeologists should be aware of the powers and possibilities of educational projects that are complementary to national education agendas and goals. Additionally, archaeologists should be aware of the needs and concerns of the local population and should work to develop projects that incorporate multiple kinds of knowledge. In this paper, I will discuss the development of the African and Maya History Project (AMH), a heritage education project in Belize. I will also talk about community-based archaeological research and public outreach at the Chau Hiix Archaeological Project in Crooked Tree, Belize. Most importantly, I will talk about the ways that archaeology and national curriculum intersect and the ways that archaeologists can work with local populations, specifically children to learn about what people already know about history and cultural heritage. This session is about new methods, theories, and activities in archaeology and education. My work is influenced by community archaeology projects that incorporate the needs, interests, and concerns of local populations, but I am most influenced and informed by methodology and theory in anthropology of education and citizenship education.  
Archaeology education has been extensively studied (Bezerra 2005; Davis 2005; Jameson 1997; Smardz and Smith 2000) and is now considered a professional responsibility and obligation. Additionally, archaeologists have been exploring the intersections between nationalist ideologies and archaeological practice, but they have not really taken the next step. Not enough archaeology educators are actively involved in evaluating their work and working with local resources and teachers (Davis 2005; McNutt 2000; Selig 2000). Archaeologists need to be assessing the impact of their research, the intersections of archaeological research and national agendas for heritage education and the ways that people are consuming information from archaeologists and national curriculum and reproducing and redefining information about cultural heritage and history. I feel that understanding how students construct the past is essential to successful history and archaeology education. And, in order for archaeologists to fully understand the ways that people connect with history and archaeological practice, they need to move beyond traditional archaeological methods and theories and use ethnographic research to explore these issues (Pyburn and Wilk 1995). 
The interests of teachers and school students are infrequently explored by archaeologists (Davis 2005). In a country like Belize with strong ties to its archaeological pasts, teachers need resources that both fit curriculum requirements and highlight national heritage and archaeologists need to try and understand how people already formulate ideas about cultural heritage and history. Students have ideas about the past and identity as well and these are actively formed based on information that is presented to them in the classroom, in museums, at home, and from local researchers.  Historically, research on youth and education has focused children as reproducers of information (Hansen 1979) and not enough research has focused on youths as cultural agents, including their constructions and transformations of social and cultural knowledge (Caputo 1995; Levinson and Holland 1996; Wulff 1995). Including children in ethnographic research reveals valuable information about the influences and effects of globalization, consumerism, societal change, and cultural production (Caputo 1995; Levinson 2001; Levinson and Holland 1996; Willis 1981; Wulff 1995). In my research I am exploring the ways students construct ideas about history and the past and what role archaeological resources play in education. 
Background Information on Belizean Education and Archaeology
Belize, a former British colony gained independence in 1981. As with any post-colonial nation, there were extensive institutional, political, social/cultural effects of the colonial domination of Belize by the British and nationalist and independence movements (Ashcraft 1973; Bolland 2003). Historically, indigenous cultural heritage and local knowledge were not incorporated into textbooks (Ashcraft and Grant 1968; Hitchen 2000; Lewis 2000). Current multicultural discourses and heritage education revitalization programs like the African and Maya History Project (AMH) build off of independence rhetoric that promoted many voices. AMH, a national education initiative, has created textbooks to honor and celebrate the accomplishments of African and Maya civilizations in Belize and to “strengthen pride in Belize’s African and Maya heritage to complement the pride we have in western civilization that dominates our worldview today” (Angel Cal 2004). This program is a way for Belizeans to redefine and shape history. However, this curriculum is under the control of the state and does privilege certain forms of cultural knowledge. Recent scholarship in citizenship education (Banks 2004; Stevick and Levinson in Press) notes the need for anthropological perspectives and qualitative research on cultural knowledge and local identities.  Examining both local and national contexts of heritage education in Belize, my critical education research will reveal challenges and agendas for citizenship education and will expand understandings about diverse concepts of citizenship and democracy and conflict, the relationship between citizens and the nation-state and negotiations between national and local meanings. Indeed, Coe suggests, “If studies of nationalism and the representation of culture took schooling into account, it would become clear how those nationalist representations are transformed as they are incorporated into an institution with its own traditions, associations and dynamics” (2005:5).
In addition to cultural heritage and citizenship education programs in Belize, changes in recent archaeological practice has revolutionized the ways Belizeans think about cultural resources, 
“For us in Belize archaeology is about national identity. It’s about … symbols of … nationhood. It’s about the economy, because … archaeotourism is one of the major attractions that we offer for people coming to visit Belize. And then there’s that academic part of it you know or the scholarship part.” (The Director of the Organization of Cultural Resources in Belize) 

The ways archaeologists interact with local populations and the ways Belizeans control cultural resources had changed drastically over the last 10 years to be more culturally sensitive, applied, and inclusive. 
“One of the things that I always tell my colleagues is that they should never forget that their, ability to work to do research in this country is a privilege that is given to them by the Belizean people. And, with that privilege comes a responsibility and the responsibility is to give back, knowledge to the Belizean people about their past. And so, I think that beyond the permit, lies the responsibility … to produce and provide information and … to assist with the development of the communities in which we work in. And to educate those communities, about what we do.” (The Director of the Organization of Cultural Resources in Belize)
Many archaeological projects in Belize already have strong connections with local populations. Research at El Pilar has incorporated local concerns and interests in site development, work at Lamanai has enabled local populations to benefit from archaeotourism, and researchers at Uxbenka are exploring the ways local Maya people connect with the land. In this paper I will be focusing on the influences of national curriculum as well as archaeological practices at the Chau Hiix archaeological site. 
The Chau Hiix Archaeological Project run near Crooked Tree Village in Northern Belize has been centered on community involvement and participation since its inception in 1989.  Villagers in Crooked Tree were active stewards of the past for years before archaeologists were even aware of the site.  Archaeologists were invited to explore the site and were impressed at the villagers’ connection to the site. Community collaboration is integral to successful, ethical, and responsible archaeological research. Archaeologists at Chau Hiix work with the village council in Crooked Tree to share ideas and discuss the future of the project and the site. As I mentioned before, national curriculum influences constructions of knowledge, but so does local history. Many Belizeans like the people of Crooked Tree have reminders of national history in their own backyards. Although not ethnically or indigenously connected to the Chau Hiix site, Crooked Tree people consider the site a source of local pride, history, and identity:
The people of Crooked Tree regard Chaa [sic] Hiix as their own, with many of the villagers becoming involved in the excavation work… more importantly, the villagers’ protection of the site signifies a growing awareness among Belizeans of the importance of safeguarding their heritage…  They, and others like, them, want to ensure that Belize’s treasures remain in this country for the benefit of all Belizeans. [The Reporter April 28, 1996]

The Chau Hiix project has been committed to local educational and interactive projects for many years including informal school visits, open houses, and information booths at local festivals, and more extensive school programs. However, there has never been a thorough analysis or evaluation of these activities. In order to conduct successful archaeology education, it is important to be aware of the impact of this work and possible intersections with national curriculum and local cultural knowledge. In my own work I conducting research on national heritage education initiatives and a local archaeology project in Belize to explore these issues of identity, constructions of cultural knowledge, and archaeology education.
I hypothesize that the ways students construct ideas about history are influenced by national curriculum, interactions with archaeologists, and visits to cultural centers. Schools are institutions designed to transmit cultural knowledge and the ways this knowledge is organized, expressed, and transmitted reveals important information about cultural values, social structure, and the place of different groups and individuals in a nation-state (Coe 2005; Hansen 1979; Levinson and Holland 1996).  For these reasons, I am exploring “school knowledge” (facts and definitions about culture) that is given to students through national curriculum. However, although schools are institutions for cultural transmission, they are also centers for cultural transformation. What students actually learn is subject to personal interpretation, cultural knowledge, and the ways learning institutions are structured. I believe one of the strongest, most significant influences on students is local community and family environment so I will also explore local knowledge about archaeology and cultural heritage. I hope to learn about ideas Belizean students already have about history and how they consume and transform information about history and enact their ideas in peer cultures. 
Preliminary Research and Findings

I have visited Belize twice to conduct feasibility research and explore the ways that local populations connect with archaeology and the influences of national cultural heritage education. In the spring of 2005, I accompanied the Chau Hiix Archaeological Project to Crooked Tree, Belize. I conducted archaeological excavations at Chau Hiix and performed participant observation at the Crooked Tree Government School to learn about teaching methods and cultural heritage curriculum. I also organized activities to enable students and community members to engage with archaeology and Maya history. I returned to Belize a second time (summer 2006) to develop an understanding of the national and institutional context of heritage education in the country and to learn about the different settings that information about Maya history and Belizean heritage were presented to Belizeans and the general public. I conducted interviews with administrators in the National Institute of Culture and History (NICH), college professors, curriculum designers, and teachers. 

Although I am still in the analysis phase of my research I identified a few trends from interviews with different social actors in Belize that I will explore further with my dissertation research. 
1) There are a variety of contexts with information about archaeology and Belizean history including, curriculum, museums, and archaeological sites. 
2) Political actors in the National Institute of Culture and History have similar philosophies and agendas for the African and Maya History Project.  They believe teaching students about their rich cultural heritage will create more proud and productive citizens. 
“If you take archaeology and show them look ‘the first Belizeans were among the most advance societies in the world’ it gives them a sense that we can achieve that we have the potential for it and I think that that for me one of the most important things for archaeology within the school curriculum is to do just that is to give people a sense of who we are, that we are this mixed group of people with a rich heritage and that one of those branches of our heritage … can still be compared with all the world’s greatest civilizations and then it will give them a sense of pride and to believe in themselves that say … we can still be up there … with the rest of them. So that’s one of the areas I think that it’s important for us to try to educate Belizeans about archaeology. (The Director of the Organization of Cultural Resources in Belize)

“We had to outline the philosophy… and the first thing I always say is 80% of Belizeans, have African, European, and Maya … That means the majority of us have so much in common. So why is it that we are unable to get ahead why do we have to dividedness why do we have um, have the crime that we do? …. I’m like, here we are 25 years later. What do we call a Belizean identity? How do you know you’re a Belizean? … I said do you see why we need to firmly anchor ourselves in history to understand the dynamic that we’re experiencing today and the question is how do we create productive citizens with a strong sense of Belizean identity and history? For me that’s the goal. (Director of Organization for Cultural Anthropology)
3) Teachers are overwhelmed by the extensive amount of information they are supposed to cover in the classroom and are unsure how to incorporate new curricular materials into their classrooms. Teachers are not prepared to teach these materials in schools.
“And a lot of them saw it as a lot of extra work. A lot of extra work … a lot of teachers had no information none ... teachers said yeah you’re givin’ us the content but we want to know how to teach it. We need lesson plans … Teachers aren’t really happy with that … I don’t think they were clear on why it was being brought into the system to begin with.” (Director of the Organization for Cultural Anthropology)
Many teachers rejected the AMH curriculum because the administration did not force them to use it and now the books are a “fire hazard” because they are not being used. The materials were simply given to the MOE and teachers were said to teach this, but were not given adequate preparation and the workshops are boring. (Teacher)

The issue for them (principals) is the “volume” of Belize’s curriculum. It is too-packed and this is the reason that principals do not push it. They have been teaching about African and Maya cultures for years and this is a new twist….But principals are concerned that they have lost a focus on the basics, Reading, Writing, and Arithmetic and there is too much focus on other things. Now they are trying to teach kids as much as possible and too many topics are being passed over. There is not enough in depth study and students don’t fully understand concepts or they understand them for one day and then forget. (Principal)
“Yeah we try and fill in the gaps because it’s such a new program … and the teachers are already swamped with so many other things I mean trying to learn this whole curriculum is hard that’s where we try to pick up the slack.” (Administrator at Organization of Cultural Resources)

There definitely was resistance and many teachers and principals saw this as an additional exercise and burden on there backs and a request for their time. Recently social studies has been bombarded with many well-meaning agencies … and schools have been overwhelmed and there was a lot of passive resistance as they tried to integrate it into existing social studies curriculum. (University Administrator)
4) Many people consider the AMH Project a political initiative and some are concerned the project may lose support if there is a power shift in the political climate in Belize.  
“I think when the next election comes, which is around the corner, The Organization might survive. I’m hoping it survives, because I think we’re one of the most dynamic organizations around … and I would hope that somehow it manages to remain alive but I am already… It’s very hard to survive those things especially when you are in positions like the one that I am in. I might survive. But it depends on the president. ‘Cause a lot of this is what the leadership has … I know this came from the … prime minister. This was one of his babies … This is what he wanted to do and it was part of the manifesto… And that’s why people say when PUP does this project will die. But to me this is something that transcends partisan politics. It’s our identity you know regardless if PUP or UDP is in power.” (Director of the Organization for Cultural Anthropology)
So the public’s perception was “we know where you are coming from.” and it was also their perception that it was a political agenda. It is difficult to erase the work that has been done on the curriculum or take out the work and there will be a future if a few key agencies get involved. However, whenever there are changes in the government, materials are reviewed and then too often in Belize changes in government result in deliberate efforts to move away from something like this and they might throw it out. (University Administrator)
5) There is interest in making connections between the past and the present.
“So in the end I would want them to become more aware, more informed, and start to appreciate and respect the ancient Maya and our culture. ‘Cause it’s all part of our culture. Instead of just saying ‘oh it’s a bunch of old rocks and clay pots and you know.’ So that’s always the ultimate goal at the end of if I reach 4 students out of the 400 that come that’s a lot.” (Administrator at Organization of Cultural Resources)
Conclusion
So, what do archaeologists do with information about national curriculum in heritage education and national agendas for research on cultural resources? This kind of information can be used to evaluate and assess archaeological research, to develop more inclusive archaeology education programs, and to develop better understandings about the ways people connect with the past. Combining anthropology of education research with archaeology is fairly innovative. There is also a whole repertoire of literature in anthropology of education, particularly on youth cultures, agency, cultural production, and constructivism, and citizenship education that can inform archaeological practice and public archaeology (Banks 2004; Coe 2005; Corsaro 1992; Levinson 2001; Reed-Danahay 1996; Stambach 2000; Stevick and Levinson In Press, Vygotsky 1978). 
In order for children to connect to history and fully understand it, heritage education needs to address diverse local needs, concerns, and interests (Lerner 1997; McManamon 2002). Although archaeologists are more involved in collaboration, few projects explore cultural knowledge that people have about history (Davis 2005). Exploring this knowledge is essential to improving archaeologist-community interactions and assessing educational endeavors (McNutt 2002). My analysis of the Chau Hiix project and cultural heritage education throughout Belize will reveal information about the local needs and interests of Belizeans and demonstrate to other archaeologists methods to connect national curriculum, archaeology, and local interests.  
My dissertation work will build off of my earlier research in Belize. I plan to spend 6-8 months living in Crooked Tree Village conducting ethnographic research and working with the Chau Hiix Archaeological Project and the Crooked Tree Government School to determine the ways Belizean students construct and transform knowledge about cultural heritage and history. I will run an archaeology education summer camp and spend time in school evaluating what children are learning from archaeology education and national curriculum through concept maps, survey, and interviews with student focus-groups. At the end of this project I hope to compile stories about local and national history from teachers, students, and other community members and to present these on an accessible Website. Such work has the potential to benefit archaeologists, local teachers, policy-researchers, curriculum designers, and Belizean schoolchildren.
As Belizeans work to redefine and shape their history, archaeologists need to familiarize themselves with these efforts and try to answer questions like: How can we create more culturally sensitive and interactive educational materials that will interdigitate with curricular materials and national examinations? How can we gain a better understanding of how students and teachers are appropriating and interpreting curriculum? And, how are Belizeans constructing their own ideas about the past and national and ethnic identity? 
